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ABSTRACT:

In today’s technology-driven academic environment, digital devices serve as both educational tools and sources
of distraction. This study explores the concept of digital distraction as a "silent saboteur" of student engagement
and academic performance. Using a quantitative approach, data were collected through a structured
questionnaire from undergraduate and postgraduate students across various disciplines. The focus was on
understanding patterns of digital usage, levels of distraction, and their impact on students’ concentration and
academic outcomes. Findings revealed that frequent interruptions from social media, messaging apps, and
entertainment platforms significantly hinder students’ ability to focus during study sessions and lectures.
Although digital tools are widely recognised for their educational benefits, a lack of digital discipline was found
to compromise academic productivity. The study emphasises the need for students and educators to develop
conscious digital habits and adopt strategies that promote focused learning in increasingly technology-saturated

environments.

Key Words: Digital Distraction, Academic Success, Student Engagement, Attention Span, Technology Usage,
Self-Regulation

1. INTRODUCTION

1.1 THEORETICAL FRAMEWORK:

The last few years have seen the adoption of digital technology in educational settings revolutionize the manner
in which students access information, work in groups, and finish assignments. Smartphones, laptops, tablets,
and online platforms have become integral to the modern learner. These technologies provide massive
educational benefits, including immediate access to learning content, virtual libraries, and interactive learning
platforms. Nevertheless, the same resources that facilitate academic work are also conduits of endless

distraction.

Digital distractions are interruptions that are triggered by non-academic digital materials like social media alerts,

messaging platforms, video streaming sites, and online games. These can happen at the time of studying, during

© 2025, IJSREM | https://ijsrem.com DOI: 10.55041/IJSREM53854 | Page 1



https://ijsrem.com/
mailto:rakshahv@simsblr.edu.in
mailto:yogashreev@simsblr.edu.in

g8 2y,
o4 RS : D . : .
@ﬁmgﬁ International Journal of Scientific Research in Engineering and Management ([J[SREM)
W Volume: 09 Issue: 11 | Nov - 2025 SJIF Rating: 8.586 ISSN: 2582-3930

class lectures, or while doing any assignments. What makes them especially dangerous is that they quietly
distract one without seeming so on the surface. Thus, students can end up with decreased attention spans, broken

concentration, and eventually, a performance dip in school.

The growing reliance on electronic devices, particularly by the younger generations, has made it a culture of
multitasking with non-scholarly content. Research has shown that even short distractions cause cognitive load,
poor recall, and decreased academic productivity. Notwithstanding this growing issue, electronic distractions

are most of the time underrated as obstacles to productive learning.

This research explores the effects of digital distractions on student motivation and academic performance, and
the necessity of digital discipline and self-regulation. Through the analysis of students' patterns and the
relationship between distractions and performance, the research hopes to contribute useful insights and suggest

approaches to reduce the detrimental consequences of digital technology in the context of learning.

1.2 THE GROWING PRESENCE OF DIGITAL TECHNOLOGY IN EDUCATION

Digital transformation in education involves a full-fledged change in the way educational organizations function
and provide learning. This transformation is not merely about substituting old processes with digital solutions
but about developing a new digital business model that improves teaching and administrative capabilities. It
prepares learners for future success by equipping them with the digital skills they need and enhances the overall
learner experience.

According to the article published on the website of ‘Education Walkthrough’, there are a few Critical Insights
into Digital Transformation Trends in Education

o In 2024, 86% of students said they used Al in their studies. Of those, 24% used it every day and 54%
used it at least once a week.

. Students use an average of 2.1 Al tools for their classes. ChatGPT is the most popular tool, with 66% of
respondents saying they use it.

. Even though Al is used a lot, 58% of students say they don't know enough about it or have the skills to
work with it, and 48% say they aren't ready for a job that uses Al.

. Many organizations have moved from the early reactive phases of their digital transformation efforts to

a stronger focus on improvement and sustainability by 2024

1.3 RELEVANCE OF THE TOPIC IN CURRENT INDIAN EDUCATION SETTINGS:

The subject "Digital Distraction as a Silent Saboteur: Examining Its Impact on Student Engagement and
Academic Achievement" is highly pertinent in today's Indian educational context, wherein digital technology
has become an integral part of the teaching-learning process. In the fast-paced growth of online learning,

particularly post-COVID-19, students from all academic levels are more and more dependent on digital gadgets
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for study purposes. While this added digital access, though, has also put them at risk of being constantly
distracted, and it is challenging to keep concentration and long-term engagement with scholarly material.

In India, with one of the world's largest student populations, the problem of digital distraction is acutely
important. Most students use smartphones nowadays not just for studies but also for amusement and social
engagement. The continuous trickle of app notifications from platforms such as WhatsApp, Instagram, and
YouTube is a serious threat to their learning concentration. This is also compounded by the absence of formal
digital literacy and self-regulation education in the majority of Indian schools.

Additionally, as India is driving towards a digitally inclusive education sector through policy initiatives such as
the National Education Policy (NEP) 2020 and programs such as DIKSHA and SWAYAM, the necessity to deal
with the negative side of unregulated digital consumption turns more imperative. In the absence of appropriate
direction on moderating screen time and digital conduct, students' academic potential can be undermined.

This research is therefore most pertinent to Indian policymakers, educators, parents, and students. It focuses
attention on a generally neglected problem that quietly influences learning performance and academic
achievement. Through its emphasis on digital boundaries and raising awareness regarding the effects of digital
distractions, the research facilitates the development of more thoughtful, efficient, and concentrated learning

environments within the Indian educational system.

1.4 RESEARCH PROBLEM STATEMENT

In the modern era of the digital age, learners are surrounded by smartphones, laptops, and internet-connected
devices used for both academic and extracurricular purposes. As much as these technologies increase the
accessibility of learning, they also present ongoing distractions in the guise of social media, messaging apps,
online entertainment, and online games. In the Indian education system—where academic performance is a
determinant factor in future prospects—these distractions can immensely weaken students' focus, interest, and
learning outcomes.

The core problem this study addresses is: How does digital distraction influence student engagement and

academic success among undergraduate and postgraduate students in the Indian education system?

1.5 RESEARCH OBJECTIVES
[.To evaluate the effect of distractions caused by digital technologies on the engagement and academic

performance of undergraduate and postgraduate students.
I.To determine typical digital use patterns and assess the effectiveness of self-regulation to curb academic

distractions.

1.6 RESEARCH QUESTIONS

[.What are the common digital platforms that distract students during academic activities?

II.How frequently do students experience digital distractions while studying or attending classes?
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II1.Is there a correlation between the level of digital distraction and academic performance?

IV.What self-regulation strategies do students use to manage or reduce digital distractions?

1.7 HYPOTHESES TESTING

Sl. | Research Objective | Null Hypothesis (Ho) | Alternative Statistical Tool for
No. Hypothesis (Hi) Testing
1 To evaluate the | Ho: There 1is no | Ha: Digital technology | Correlation Analysis

effect of distractions | significant effect of | distractions (to test the strength and

caused by digital | digital technology | significantly affect the | direction of the

technologies on the | distractions on the | engagement and | relationship  between
engagement and | engagement and | academic performance | digital distractions,
academic academic performance | of undergraduate and | engagement, and
performance of | of undergraduate and | postgraduate students. | academic performance).

undergraduate  and | postgraduate students.
postgraduate

students.

1.8 SIGNIFICANCE OF STUDY

This research is pertinent in the Indian education landscape today, where students rely more and more on digital
resources to learn. By shedding light on the silent but proliferating problem of digital distraction, this research
will enlighten teachers, parents, and policy-makers on its cognitive outcomes. The findings will assist
institutions in adopting measures that create more balanced digital behaviors and enhance student engagement.
Moreover, it adds to the scarce Indian research on the psychological and academic consequences of digital

distractions.

1.9 SCOPE & LIMITATIONS

Scope:

The research targets undergraduate and postgraduate students across various academic disciplines in India. It
employs a quantitative approach via a standardized questionnaire to gather information regarding digital use,

distractions, academic involvement, and performance.
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Limitations:

The research is based on self-reported information, which can be prone to bias or inaccuracies.

It lacks the qualitative or experimental element to study behavioral patterns thoroughly.

1
2
3. The results may not apply to all age groups or students beyond the educational environment.
4 External factors influencing academic achievement are not explored deeply.

5

The Study is limited to a sample size of 100 students only, residing in Bangalore City of India.

2.0 - REVIEW OF LITERATURE

1. Sharma, R., & Sharma, N. (2019) — The researchers, in their work "Impact of Smartphone Usage on
Academic Performance among College Students in India", discovered a significant negative relationship
between mobile overuse and academic performance. The research established that social media and

entertainment apps are the primary causes of distraction, particularly during study time.

2. Gupta, A., & Dey, S. (2020) — This study, in Delhi-NCR institutions, investigated "Digital Addiction and Its
Effect on Learning Behavior". Through the study, it was revealed that students who used more than four hours
of screen time per day on non-academic activities displayed symptoms of declining attention span,

procrastination, and decreased academic motivation.

3. Kumar, A., & Kaur, J. (2018) — In their article "Effect of Mobile Phone Usage on Academic Performance
of Students in Higher Education," the authors concluded that smartphones enable academic access but a lack of
self-discipline in using them leads to abuse, resulting in a decrease in concentration and examination

performance among Indian undergraduates.

4. Banerjee, S., & Roy, A. (2020) — This research, entitled "Online Learning, Distraction, and Academic
Engagement: A Study of Indian University Students," tested how students manage to stay focused in online
classes. The study confirmed that students who lack organized study places or self-regulation skills are more

susceptible to digital distraction.

5. Rani, S., & Singh, M. (2021) — Their study titled "Digital Distractions and Learning Outcomes among Indian
College Students" found that frequent interruptions from WhatsApp and Instagram during study hours reduced

comprehension levels and increased academic stress, especially during online learning in the post-COVID era.

6. Patel, D., & Joshi, H. (2022) — In "Role of Self-Regulation in Managing Academic Distraction Due to
Smartphones," the researchers discovered that students who engaged in time management and digital detox
habits did better academically. The research emphasized the importance of digital literacy courses in Indian

institutions.
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3.0 RESEARCH METHODOLOGY

I.LRESEARCH DESIGN

This study follows a quantitative research design to examine the impact of digital distractions on student
engagement and academic performance. Quantitative methods allow for systematic collection and statistical
analysis of numerical data, providing measurable evidence to support or refute the research hypotheses. A
structured approach was adopted to identify patterns in digital usage, academic outcomes, and levels of self-
regulation among students.

II.LPOPULATION AND SAMPLE

The target population for this research includes PUC, 11" & 12", Diploma, Undergraduate and Postgraduate
students enrolled in various academic disciplines across Indian higher education institutions. The inclusion of
students from diverse streams such as Arts, Commerce, Science, and Engineering ensures broader representation
and more generalizable findings. A sample size of 100 students was selected for the study. The sample comprised
students aged between 16 and 26 years, ensuring that the respondents fall within the typical digital-native
generation.

INIL.SAMPLING TECHNIQUE

A convenience sampling method was employed due to accessibility and time constraints. This non-probability
sampling approach involved selecting participants who were readily available and willing to respond, such as
students from local colleges, both offline and online. Although convenience sampling has limitations in terms
of generalizability, it is effective for exploratory research and early-stage investigations.

IV.DATA COLLECTION TOOL

The primary tool for data collection was a structured, self-administered questionnaire. The questionnaire was
designed using Google Forms to allow online distribution and a wide reach. It included both closed-ended
questions (multiple choice, Likert scale) and one open-ended question to capture additional insights.

V.DESCRIPTION OF QUESTIONNAIRE SECTIONS

The questionnaire consisted of five key sections:

A. Demographics — Gathered information on age, gender, academic level (UG/PG), and stream of study.

B. Digital Usage Patterns — Focused on frequency and type of digital device usage, especially during study

hours.

C. Perceived Digital Distractions — Explored the frequency and type of distractions (e.g., social media,

gaming, messaging apps).

D. Academic Engagement and Performance — Collected self-reported data on study habits, attention

span, and academic performance.

E. Self-Regulation Behaviors — Measured the use of time management strategies, productivity tools, and

digital boundaries
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VI. ETHICAL CONSIDERATIONS

The study adhered to ethical research practices. Informed consent was obtained from all participants prior to
participation. Students were assured that their responses would remain anonymous and confidential, and that
participation was voluntary, with the option to withdraw at any time. No personal identifiers were collected.

The research posed minimal risk to participants and was conducted in line with institutional ethical guidelines.

VII. DATA ANALYSIS TECHNIQUES

Data collected through the questionnaire was compiled and analysed using MS EXCEL & IBM SPSS

Software. The following methods were applied:

. Correlation Analysis: To examine the relationship between digital distraction and academic

performance, as well as between self-regulation and distraction levels.

These statistical tools helped in deriving meaningful insights aligned with the research objectives and

hypotheses.

4.0 DATA ANALYSIS & INTERPRETATION

1. Current Level of Study
Table 1: Table indicating the current level of study.

Current Level of Study | No. of Respondents | Percentage

Under graduation 85 42.5

Postgraduation 115 57.5
Total 200 100%

Graph 1: Graph indicating the current level of study.

Analysis & Interpretation:

A majority (57.5%) of respondents are
postgraduate  students, while 42.5% are
undergraduates. This indicates that most of the data
reflects views of more mature students who are

Current Level of Study

85,42% . .
® Under graduation ~ likely to have greater academic exposure and

Postgraduation digital access. Postgraduate students may exhibit
more independent learning habits and higher
academic engagement levels, but they might also
face increased digital workload, leading to
potential distractions.

- 115,58% |
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2. Academic Discipline/Field of Study.
Table 2: Table indicating the respondents’ academic discipline/field of study.

Academic Discipline/Field of Study No. of Respondents Percentage
Arts 13 6.5
Science 11 5.5
Engineering 4 2
Commerce 82 41
Management 90 45
Total 200 100%

Graph 2: Graph indicating the respondents’ academic discipline/field of study.

Analysis & Interpretation:

Academic Discipline/Field of Stud
cAGEmIC DISCIPINErHeia of Study The majority of respondents belong to

100 Management (45%) and Commerce (41%) streams.
80 . :
This shows that the data mainly represents students
60 . ) Lo .
.0 - e from business-oriented disciplines, where digital
. usage for academic and professional preparation is
0 13 11 _— - . corpmon. The low§r rf:prese‘nta.tion of . A'rts,
© @ & @ & Science, and Engineering indicates limited
N N () . . . . . .
v 5&"5\ _ (\e}’} @@z %ng perspectives from technical and creative disciplines
& 9 .
< © & but emphasizes how management and commerce
students interact with digital media in academic
H No. of Respondents .
life.
3. Duration of study per week (excluding class hours)

Table 3: Table indicating the respondents’ duration of study per week (excluding class hours).

Duration No. of Respondents Percentage
Less than 1 hour 32 16
1-2 hours 54 27
3—4 hours 46 23
More than 4 hours 52 26
Do not study at all 16 8
Total 200 100%
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Graph 3: Graph indicating the respondents’ duration of study per week (excluding class hours).

Duration of study per week

Analysis & Interpretation:
A good proportion (49%) of students study more

23 than 3 hours per week, showing reasonable study
40 commitment. However, 8% admit to not studying
30 o . outside class, indicating possible academic
20 > 46 disengagement or digital distractions. Those
10 16 studying fewer hours might be affected by
’ Less than I 1-2 hours 3—4 hours More than Do not excessive dlgltal engagement  or - poor time
hour 4 hours  study at all management. It suggests a possible imbalance
No. of Respondents between entertainment-oriented screen time and
productive academic work.
4. Duration spent daily on smartphone/laptop (excluding academic use).
Table 4: Table indicating the respondents’ duration spent daily on smartphone/laptop.
Duration No. of Respondents Percentage
Less than 1 hour 13 6.5
1-3 Hours 113 56.5
4-6 Hours 52 26
More than 6 hours 22 11
Total 200 100%

Graph 4: Graph indicating the respondents’ duration spent daily on smartphone/laptop.

150

100

50

Duration spent daily on

smartphone/laptop
113
Less than 1 1-3 Hours 4-6 Hours More than 6
hour hours

H No. of Respondents

Analysis & Interpretation:

A majority (56.5%) spend 1-3 hours on non-
academic screen time daily, while 37% spend
more than 4 hours. This shows that digital
devices are deeply integrated into students’ daily
lives, possibly impacting study focus. Prolonged
exposure to digital content could lead to reduced
academic focus and mental fatigue. However,
moderate use might also provide relaxation and
entertainment, showing that the key issue lies in
unregulated or excessive usage.
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5. Types of Digital platforms used during study time.

Table 5: Table indicating the types of digital platforms used during study time.

Digital Platforms No. of Respondents
WhatsApp 114
Instagram 120
Snapchat 33
YouTube 129
Games/Apps 46

Graph 5: Graph indicating the types of digital platforms used during study time.

Digital Platforms

Analysis & Interpretation:
YouTube (129) and Instagram (120) are the most

Games/Apps NS used platforms, followed by WhatsApp (114). The
YouTube S preference for social and entertainment apps
Snapchat NSSEEN suggests potential interruptions during study
Instagram sessions. While YouTube provides educational

WhatsApp tutorials and lectures, platforms like Instagram and
Snapchat are more distraction-oriented. The use of
0 30 100 150 gaming apps by 46 students also shows the
® No. of Respondents presence of recreational digital activity. The
findings highlight that social media usage often
overlaps with study time, contributing to divided
attention.
6. Usage of smartphone/laptop for academic purposes.
Table 6: Table indicating the respondents’ usage of smartphone/laptop for academic purposes.

Usage of smartphone/laptop for academic purposes | No. of Respondents | Percentage

Yes, mostly for study 110 55

Yes, but I often switch to non-academic apps 69 34.5

No, I avoid using devices while studying 21 10.5
Total 200 100%

Graph 6: Graph indicating the respondents’ usage of smartphone/laptop for academic purposes.

Usage of smartphone/laptop for
academic purposes

120
100
80

60 ‘
40
20

0

Yes, mostly for
study

Yes, but I often

switch to non-
academic apps

b2l

No, I avoid using
devices while
studying

H No. of Respondents
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Analysis & Interpretation:

While 55% use devices mainly for study, 34.5%
admit to frequent distractions. This indicates that
multitasking between study and entertainment
apps is common. The small portion (10.5%) that
avoids devices reflects conscious efforts to stay
focused, but the majority rely on digital devices
for academic needs, showing how technology
has become indispensable in modern education.
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7. Frequency of checking phone during a study session.
Table 7: Table indicating the respondents’ frequency of checking phone during a study session.
Frequency of checking phone during a study session | No. of Respondents | Percentage
Never 15 7.5
Occasionally 101 50.5
Frequently 69 34.5
Constantly 15 7.5
Total 200 100%

Graph 7: Graph indicating the respondents’ frequency of checking phone during a study session.

Analysis & 1 ion:
Frequency of checking phone during a nalysis & Interpretation

study session Over half (50.5%) check their phones occasionally,

and 34.5% frequently. This suggests that digital

120 ) . ) .
100 interruptions are a consistent challenge affecting
30 concentration. The frequent phone-checking
60 behavior could be linked to the fear of missing out
40 (FOMO) or constant social connectivity, which
20 hinders sustained attention during learning.
S 15 & &
Never Occasionally ~ Frequently Constantly
= No. of Respondents
8. Experience of loss of concentration during lectures or study time due to digital notifications.

Table 8: Table indicating the respondents’ experience of loss of concentration during lectures or study
time due to digital notifications.

Loss of Concentration No. of Respondents Percentage
Never 35 17.5
Sometimes 115 57.5
Often 30 15
Always 20 10
Total 200 100%

Graph 8: Graph indicating the respondents’ experience of loss of concentration during lectures or study
time due to digital notifications.

Analysis & Interpretation:

A significant 82.5% (57.5%, 15% & 10%)

Loss of Concentration

150 experience some level of concentration loss,
100 highlighting that digital notifications are a major
" 115 sgurge of distraction f9r students. This ?learly
) = - - highlights the psychological and behavioral impact

of digital distractions. Notifications from apps or
Never  Sometimes  Often Always .
messages can fragment attention and lower

No. of Respondents academic performance, indicating the need for

students to manage alerts more consciously.
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9. Impact of digital distractions on academic focus.
Table 9: Table indicating the impact of digital distractions on academic focus.
Impact of digital distractions on academic focus | No. of Respondents | Percentage

No Impact 18 9

Minor Impact 103 51.5

Moderate Impact 52 26

Major Impact 27 13.5

Total 200 100%

Graph 9: Graph indicating the impact of digital distractions on academic focus.

Analysis & Interpretation:
Most students (51.5%) perceive a minor impact,
but nearly 40% experience moderate to major

Impact of digital distractions on
academic focus

Eg interference in focus. This reveals that digital

distractions are not merely occasional irritations
%0 but significant barriers to learning efficiency for a
o0 103 sizable portion of students. The perception of
0 | | - “minor impact” may reflect normalization of
22 18 - ﬂ distraction, where students underestimate its true

ffi n performance.
No Impact ~ Minor Impact Moderate Major Impact ettect on p

Impact

E No. of Respondents

10. Recent Academic Performance.

Table 10: Table indicating the respondents’ recent academic performance.

Academic Performance No. of Respondents Percentage
Excellent 23 11.5
Good 107 535
Average 64 32
Below Average 6 3
Total 200 100%

Graph 10: Graph indicating the respondents’ recent academic performance.
Analysis & Interpretation:
Most students (65%) rate their performance as good

Academic Performance

iég ‘ and excellent, indicating overall academic stability.
80 ‘ However, the 35% who are average or below
60 107 average may correlate with higher digital
40 | 64 distraction. However, lower-performing students
28 23 . . —— might correspond to higher digital dependency. The
Excellent Good Average Below findings suggest that while many students manage
Average to balance their device use, a significant minority
® No. of Respondents may require awareness interventions.
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11. Negative impact due to digital distractions.
Table 11: Table indicating the negative impact due to digital distractions.

Negative Impact No. of Respondents Percentage
Yes 63 31.5
No 92 46
Not Sure 45 22.5
Total 200 100%

Graph 11: Graph indicating the negative impact due to digital distractions.

Negative impact due to digital
distractions

Analysis & Interpretation:
Nearly one-third (31.5%) acknowledge that digital

distractions negatively affect their academics,
while 22.5% are uncertain about its influence. This
uncertainty suggests low self-awareness among
students regarding their productivity patterns.
Educating students on self-regulation, screen
management, and mindfulness could help them
recognize and reduce negative effects.

45,23%

92,46%

= Yes =No =Not Sure

12. Losing track of time while using digital devices when time meant for studying.
Table 12: Table indicating the respondents’ losing track of time while using digital devices when time
meant for studying.

Losing track of time No. of Respondents Percentage
Never 27 13.5
Rarely 67 335
Sometimes 86 43
Frequently 20 10
Total 200 100%

Graph 12: Graph indicating the respondents’ losing track of time while using digital devices when time
meant for studying.

Analysis & Interpretation:
A large majority (53%) admit they sometimes or
frequently lose track of time while using digital

Losing track of time

B No. of Respondents

100 devices. This demonstrates the immersive and
addictive nature of digital content, which can lead

50 to procrastination and time mismanagement. It
. - 20| emphasizes the importance of digital time-tracking

tools or study planners to maintain control over
study hours.

Never Rarely Sometimes  Frequently
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13. Usage of any apps/tools to limit the screen time or manage digital distractions.

Table 13: Table indicating the usage of any apps/tools to limit the screen time or manage digital
distractions.

Usage of Apps/Tools No. of Respondents Percentage
Yes 85 42.5
No 115 57.5
Total 200 100%

Graph 13: Graph indicating the usage of any apps/tools to limit the screen time or manage digital
distractions.

Analysis & Interpretation:

Only 42.5% of students use applications to monitor
or limit their screen time. The remaining 57.5% do
not, which reflects low digital discipline and

Usage of Apps/Tools

awareness regarding  self-control  methods.
Encouraging students to use focus-oriented apps

such as “Forest” or “Digital Wellbeing” can
significantly enhance concentration.
*Yes = No

14. Setting the study schedules or digital boundaries to manage distractions.
Table 14: Table indicating the respondents’

Setting study schedules or Digital boundaries | No. of Respondents Percentage
Yes, regularly 46 23
Sometimes 86 43
No, but I intend to 45 22.5
No, never 23 11.5

Total 200 100%

Graph 14: Graph indicating the respondents’ setting the study schedules or digital boundaries to
manage distractions.

Setting study schedules or Digital

boundaries Analysis & Interpretation:

Only 23% regularly set boundaries to control

™ No. of Respondents distractions. The 43% who do so occasionally show

100 partial awareness, this suggests that while
80 awareness exists, consistent practice is lacking. A
60 . . )

20 combined 34% (no/intend to) lack consistent
20 l l - strategies, this inconsistency highlights the need for
0 structured academic planning and awareness

Yes Sometimes  No,butl  No, never f ot reoinli

’ ’ ’ rograms on digital discipline.
regularly intend to prog g p
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4.1 - TESTING OF HYPOTHESIS

> CORRELATION TESTING
HO: There is no significant association between the impact of digital distractions on academic focus and recent
academic performance.

H1: There is a significant association between the impact of digital distractions on academic focus and recent
academic performance.

Correlations
9. How would
you rate the
impact of 10. How
digital would you
distractions rate your
on your recent
academic academic
focus? performance?
Spearman's tho 9. How would you rate Correlation Coefficient 1.000 505
the impact of digital .
distractions on your Sig. (2-tallad) R .000
academic focus? N 200 200
10. How would you rate Correlation Coefficient 505 1.000
your recent academic Sig. (2-tailed) 000 ,
performance?
N 200 200

** Correlation is significant atthe 0.01 level (2-tailed)

Inference:

According to the SPSS output, the correlation value is 0.505, indicating a positive correlation. Therefore, the
null hypothesis is rejected, and the alternative hypothesis is accepted, suggesting a significant association
between the impact of digital distractions on academic focus and recent academic performance.

5.0 — FINDINGS, SUGGESTIONS & CONCLUSION

5.1 — FINDINGS

o> High Device Usage: 93.5% of the students spend more than one hour daily on non-academic screen
activities, reflecting high digital dependency.

<> Social Media as a Key Distractor: During the time of study, the most distracting platforms were
identified to be YouTube at 64.5%, Instagram at 60%, and WhatsApp at 57%.

<> Multitasking is common: 34.5% often switch between study and entertainment apps, suggesting
divided attention.

<> Frequent Distractions: 84.5% admitted to checking phones at least occasionally during study sessions.
<> Concentration Loss: 82.5% report loss of focus due to digital notifications, reinforcing that this is a
major behavioral challenge.

> Academic Impact: About 40% reported that digital distractions had a moderate to major negative

impact on their academic focus.
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<> Awareness Gap: Only 22.5% students were not sure about how digital distractions affected them and,
thus, showed limited self-awareness.

X Time Mismanagement: 53% lose track of time while using digital devices, contributing to poor time
management.

<> Low Use of Control Tools: Only 42.5% use applications that limit screen time, showing poor digital
discipline.

<> Positive Correlation Found: The correlation coefficient of 0.505 confirms that a significant

relationship exists between distraction and low academic performance.

5.2 - SUGGESTIONS

v Introduce digital discipline and self-regulation workshops for students.

v Encourage the use of productivity and focus apps like Forest or Stayfree.

v Integrate digital wellness sessions into academic orientation programs.

v Teachers should encourage “tech-free” study areas during lectures.

v Awareness campaigns on digital addiction can be adopted by institutions.

v Parents and educators must model responsible digital behaviour.

v The academic planners should guide the students to consciously plan study hours and breaks.
v Introduce digital detox challenges or reward-based initiatives in colleges.

5.3 — CONCLUSION

Digital distraction has now become a critical obstacle to both academic focus and productivity, according to the
study. Given that social networking sites and other forms of entertainment are fully integrated into students'
daily lifestyles, concentration during activities of learning is becoming increasingly challenging. As confirmed
by the findings, excessive and uncontrolled digital involvement directly relates to shortened concentration, poor

use of time, and degraded academic performance. While technology remains an indispensable tool for
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academics, its abuse has undermined the learning environment. This research emphasizes the dire need to
develop digital awareness, systematic study plans, and institutional measures to ensure a balance between the
use of technology and engagement in academics. Students who have improved self-regulation and digital

literacy can avoid distractions and ensure that technology serves rather than destroys their academic success.
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