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Abstract

The quality of primary education is closely linked to the instructional competence of teachers, particularly in the
domain of early language learning. Although teacher education programs are designed to prepare educators for
classroom responsibilities, many primary school teachers struggle to apply theoretical knowledge effectively when
teaching English. This paper explores the divergence between formal teacher preparation and the lived realities of
primary English classrooms in India. It highlights key areas of concern such as inadequate preparation for early
literacy instruction, limited exposure to multilingual teaching environments, insufficient practice in communicative
methodologies, and weak induction and mentoring systems. The paper contends that effective preparation for primary
English teaching must extend beyond theoretical coursework toward immersive, context-sensitive, and reflective
professional models. It proposes practical measures including expanded school-based training, structured mentorship,
locally relevant pedagogy modules, and collaborative professional learning structures. Closing the divide between
preparation and practice is crucial for strengthening foundational literacy and enhancing early educational outcomes.
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1. Introduction

The primary years lay the groundwork for a child’s intellectual and linguistic development. During this stage, English
language instruction has gained prominence due to its perceived value in academic advancement and broader socio-
economic participation. Teaching English at the primary level therefore requires not only subject knowledge but also a
nuanced understanding of child-centered pedagogy and language acquisition processes.

Educational reforms, including those articulated in the National Education Policy 2020, underscore the urgency of
achieving foundational literacy and numeracy. However, policy aspirations can only translate into meaningful
outcomes when teachers are adequately equipped to implement developmentally appropriate and communicative
teaching practices.

Despite formal qualifications and training, many primary teachers report experiencing a stark contrast between

institutional preparation and classroom realities. This paper examines this discrepancy with a focus on English
language pedagogy in primary schools.

2. Understanding the Primary English Classroom Context in India

Primary English classrooms across India often reflect considerable diversity and complexity. Common features

include:
. Students coming from multiple linguistic backgrounds
. Wide variations in language proficiency within the same class
. High student enrollment in public schools
. Limited access to books, libraries, and print-rich materials
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. Strong emphasis on examinations and written performance

While teacher education programs typically introduce theories of child development and second language acquisition,
they frequently provide limited sustained interaction with such multifaceted environments. As a result, teachers may
rely on traditional, textbook-centered methods even when trained in interactive approaches.

3. Examining the Disconnect in Primary English Pedagogy

3.1 Inadequate Practical Preparation for Early Literacy Development

Teaching English in the primary grades requires simultaneous attention to phonological awareness, vocabulary growth,
reading comprehension, and written expression. Although these aspects are discussed in training courses, opportunities

to practice designing and implementing literacy-centered activities are often insufficient.

Teachers commonly express uncertainty in areas such as:

. Facilitating small-group or guided reading sessions

o Implementing structured phonics instruction

. Integrating storytelling into systematic language learning

o Providing targeted support to learners who struggle with reading

The absence of sustained hands-on engagement during training weakens classroom readiness.

3.2 Navigating Multilingual Realities

Linguistic diversity defines many primary classrooms. While teacher education curricula acknowledge
multilingualism, practical strategies for managing such environments are less consistently emphasized. Teachers may
not receive adequate preparation in:

o Purposeful use of students’ home languages to support English learning
. Building oral language skills through interactive techniques

. Designing culturally responsive learning experiences

o Assisting first-generation learners with limited exposure to English

Without experiential training in multilingual settings, teachers may find it difficult to bridge linguistic gaps effectively.

3.3 Communicative Approaches Versus Classroom Constraints

Contemporary training programs frequently advocate communicative language teaching, encouraging interaction,
collaboration, and authentic use of language. However, practical limitations—such as overcrowded classrooms,
limited instructional time, and rigid syllabus schedules—can hinder implementation.

Consequently, teachers may fall back on grammar-focused exercises and direct instruction methods, even when aware
of more participatory alternatives.

© 2026, IJSREM | https://ijsrem.com DOI: 10.55041/IJSREM56583 | Page 2


https://ijsrem.com/

¢a" TRy
7 =
¢ IISREM 3|
%0 7 International Journal of Scientific Research in Engineering and Management (IJSREM)

w Volume: 10 Issue: 02 | Feb - 2026 SJIF Rating: 8.659 ISSN: 2582-3930

3.4 Gaps in Assessment Practice
Primary English instruction increasingly calls for holistic evaluation of listening, speaking, reading, and writing
abilities. While teachers are introduced to formative assessment concepts, they may lack confidence in designing

observation-based or performance-oriented tools.

There is often a tendency to depend primarily on written tests, reflecting difficulty in operationalizing competency-
based assessment within everyday teaching.

3.5 Classroom Management and Emotional Responsiveness
Young learners require supportive, engaging, and emotionally sensitive classroom environments. Although socio-
emotional development is addressed in theory, the unpredictable nature of real classrooms demands adaptive

management skills that can only be developed through experience.

Teachers may find themselves underprepared to handle behavioral challenges while simultaneously maintaining a
positive and language-rich atmosphere.

4. System-Level Factors Reinforcing the Gap

The disparity between training and classroom implementation is shaped by broader structural issues:

. Brief Internship Periods: Limited exposure to early-grade teaching contexts.

. Urban-Oriented Preparation: Insufficient alignment with rural and government school realities.

. Lack of Formal Induction: Minimal systematic support for newly appointed teachers.

. Examination-Centered Culture: Emphasis on written achievement over communicative
competence.

. Scarcity of Resources: Inadequate access to teaching aids and technological tools.

These factors suggest that the issue extends beyond individual capability and reflects institutional and systemic
misalignment.

5. Rethinking Preparation for Primary English Teachers
5.1 Embedding Literacy Practice in Training

Teacher education should incorporate experiential components such as:

. Demonstrations of phonics and early reading instruction

o Supervised guided reading sessions with children

o Workshops dedicated to designing literacy-focused lesson plans
. Field experiences in linguistically diverse classrooms

Extended residency-style models can deepen practical competence.
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5.2 Strengthening Multilingual Pedagogical Skills

Preparation programs should emphasize applied strategies, including:

o Integrating students’ linguistic backgrounds into lessons

o Using culturally familiar stories and contexts

. Scaffolding vocabulary development through experiential activities
o Encouraging structured oral communication practice

Practical exposure is essential to move beyond conceptual understanding.

5.3 Establishing Structured Induction Pathways
A systematic induction year supported by trained mentors can help novice teachers transition smoothly into

professional roles. Reduced workload and guided feedback during the initial year may enhance confidence and
effectiveness.

5.4 Promoting Reflective and Inquiry-Based Practice

Encouraging teachers to engage in:

o Reflective writing

. Peer classroom observation
. Collaborative lesson review
. Small-scale action research

can cultivate ongoing professional growth.

5.5 Developing Professional Learning Communities

Institutionalizing regular collaborative forums within schools allows teachers to exchange ideas, analyze classroom
challenges, and co-create instructional materials. Such collective engagement strengthens pedagogical innovation.

5.6 Aligning Assessment Training with Classroom Practice

Teacher preparation must include applied training in:

. Designing rubrics for reading and speaking skills
. Conducting observational assessments

. Maintaining student portfolios

. Delivering constructive, formative feedback

Practical mastery of assessment tools enhances instructional responsiveness.
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6. Implications for Foundational Literacy Development

Effective preparation of primary English teachers has direct implications for foundational literacy attainment. Early
mastery of language skills influences learning across disciplines and determines long-term academic progression. If
discrepancies between preparation and classroom practice remain unresolved, foundational learning gaps may persist
or widen.

Addressing this divide is therefore integral to achieving equitable educational outcomes.

7. Conclusion

The misalignment between teacher preparation and classroom practice is especially evident in primary English
instruction. While training institutions provide theoretical grounding, practical readiness often develops unevenly.
Bridging this divide requires immersive field experiences, context-sensitive curriculum design, structured mentoring,
and sustained professional development opportunities.

Viewing teacher preparation as a continuous, practice-oriented journey rather than a one-time certification process can

empower educators to build engaging, inclusive, and literacy-rich classrooms. Strengthening this alignment is
fundamental to advancing foundational learning and educational equity.
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