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Abstract

The National Education Policy (NEP) 2020 represents a
transformative shift in India’s educational landscape,
emphasizing holistic development, multidisciplinary
learning, curricular flexibility, experiential pedagogy,
and the systematic integration of Indian Knowledge
Systems (IKS). This paper critically examines the
philosophical and structural possibilities of meaningfully
integrating the ancient Gurukul model with
contemporary institutional education within the NEP-
2020 framework. While modern pedagogy prioritizes
specialization, technological integration, measurable
outcomes, and standardized assessment, Gurukul
pedagogy emphasizes experiential learning, ethical

cultivation, dialogical inquiry, and personalized
mentorship. By bringing these complementary
paradigms into constructive dialogue, this study

proposes an integrated pedagogical framework aligned
with NEP-2020’s commitment to equity, excellence, and
inclusivity. It argues that such synthesis can address
pressing educational concerns, including fragmentation
of knowledge, examination-centric culture, declining
ethical integration, and imbalance between technical
skill acquisition and moral development. The proposed
model aspires to nurture learners who are culturally
grounded, globally competent, critically reflective,
innovative, and socially responsible. By harmonizing
tradition and modernity, the paper envisions an
educational ecosystem capable of responding to
contemporary global challenges while preserving India’s
rich intellectual heritage.

Keywords: NEP-2020, Indian Knowledge Systems,
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1. Introduction

Education in India has undergone profound
transformations across historical epochs. From the Vedic
Gurukul tradition to colonial institutional frameworks
and post-independence reforms, each phase introduced
distinct philosophical orientations and structural models.

Colonial education systems emphasized bureaucratic
efficiency, standardized curricula, and administrative
uniformity, often marginalizing indigenous
epistemologies. Post-independence reforms sought
democratization and expansion, yet the dominant model
remained largely examination-driven and discipline-
specific.

The National Education Policy (NEP) 2020 marks one
of the most comprehensive reforms in recent decades. It
seeks to reconceptualize education in response to
twenty-first-century demands characterized by rapid
technological advancement, globalization, socio-
economic complexity, and environmental uncertainty
(Government of India, 2020). The policy foregrounds
multidisciplinary education, experiential and inquiry-
based learning, competency-driven assessment, value-
based education, and curricular flexibility through
mechanisms such as the Academic Bank of Credits
(ABOQ).

A defining feature of NEP-2020 is its explicit
recognition of Indian Knowledge Systems (IKS). This
recognition is not merely symbolic or cultural; rather, it
reflects an  epistemological repositioning  that
acknowledges indigenous intellectual traditions as valid
and relevant knowledge frameworks. The policy
advocates integrating IKS across disciplines, thereby
bridging historical discontinuities between tradition and
modern institutional education.

Within this context, revisiting the Gurukul system
Rather  than
romanticizing the past, this paper examines how the
philosophical foundations of Gurukul pedagogy can be

becomes  particularly  significant.

reinterpreted and adapted within contemporary
educational structures. The objective is not replacement
of modern systems but meaningful integration—creating
a blended model capable of addressing both global
competitiveness and ethical-holistic development.

2. Philosophical Foundations of Gurukul Pedagogy
The Gurukul system was deeply rooted in the Guru—
Shishya Parampara, a relational model that prioritized
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mentorship, character formation, and spiritual discipline
(Jayalakshmi & Rekha, 2022; Shenoy &Shabaraya,
2025). Education was understood as a transformative
process rather than a transactional exchange of
information. The teacher (guru) functioned not only as
an instructor but as a moral guide and exemplar, shaping
the intellectual and ethical development of students.
Central to Gurukul pedagogy was experiential learning
(anubhava). Knowledge was internalized through
practice, reflection, dialogue, and lived experience rather
than passive memorization (Mamatha, 2021). Students
engaged in daily activities that integrated intellectual
study with practical responsibilities. Dialogical learning
encouraged debate, questioning, and philosophical
inquiry. Such dialogical practices fostered critical
thinking and self-reflection—skills that remain central to
modern educational goals.

The curriculum within Gurukuls was integrative and
interdisciplinary. Students studied sacred texts alongside
mathematics, astronomy, arts, ethics, and statecraft
(Koul, 2025). Knowledge domains were perceived as
interconnected aspects of a unified understanding of
reality.  This  integrated  approach  prevented
fragmentation and encouraged holistic comprehension.
The ultimate objective of Gurukul education extended
beyond academic achievement. It aimed at self-
realization (atma-jnana), ethical citizenship, and societal
contribution (Radhakrishnan, 1953). Education was
oriented toward cultivating wisdom, responsibility, and
harmony with nature and society. Contemporary holistic
education theories similarly emphasize integration of
cognitive, emotional, moral, and spiritual dimensions
(Mahmoudi et al., 2012; Pandey, 2020). Thus, Gurukul
pedagogy may be interpreted as a historically grounded
model of holistic education.

3. Modern Pedagogy: Structure, Strengths, and
Limitations

Modern education systems evolved in response to
industrialization, scientific advancement, and
globalization (Autio, 2017; Rafikov et al., 2021). Their
structure  emphasizes  specialization, = measurable
outcomes, and scalability. Standardized curricula and
examinations enable large-scale implementation and
administrative efficiency.

Technological integration has significantly transformed
artificial intelligence,
reality, learning environments
enhance accessibility and engagement. Project-based

pedagogy. Digital platforms,
virtual and online

learning, interdisciplinary modules, and competency-
based assessments have broadened pedagogical

strategies (Chimwayange, 2024; Baartman & Quinlan,
2023).

Despite these strengths, modern systems face critical
challenges. Overemphasis on specialization may
fragment knowledge and reduce interdisciplinary
coherence (Kumar, 2005). Examination-centric models
often privilege rote memorization over conceptual depth
and creativity (Jiang, 2024; Liu, 2023). Furthermore,
instrumental and market-driven priorities risk sidelining
ethical inquiry and character formation (Freire, 1970;
Kumar & Downey, 2018).

The dominance of STEM disciplines, while essential for
economic development, may inadvertently marginalize
humanities and ethical discourse. This imbalance can
produce technically proficient graduates lacking moral
imagination and social sensitivity. Consequently, there
is increasing scholarly recognition of the need for
reintegrating ethical and holistic perspectives within
modern pedagogy.

4. NEP-2020 and the
Knowledge Systems
NEP-2020 articulates
multidisciplinary education rooted in India’s intellectual
heritage (Government of India, 2020). The policy
promotes restructuring higher education institutions into

Integration of Indian

a vision of holistic and

multidisciplinary universities and encourages cross-
disciplinary learning. Flexible degree structures allow
students to explore diverse fields rather than remain
confined to narrow specializations.

The policy explicitly supports integrating domains such
as Vedic mathematics, yoga, classical arts, traditional
medicine, and philosophical inquiry into mainstream
curricula (Sharma & Makhijani, 2023). This integration
seeks to make education culturally relevant while
preserving global academic standards.

Assessment reforms represent another transformative
dimension. Initiatives such as competency-based
evaluation and holistic progress cards aim to replace
rote-based  examinations with  multidimensional
assessment frameworks (Ashokkumar et al.,, 2024).
These reforms resonate with Gurukul principles of
continuous and reflective evaluation.
Moreover, = NEP-2020  underscores
education grounded in constitutional and universal
human values—truth, nonviolence, empathy, and social

value-based

responsibility. By embedding these values within
curricula, the policy attempts to restore ethical

orientation within educational processes.
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5. Proposed Integrated Pedagogical Framework
Building upon the philosophical resonance between
Gurukul principles and NEP-2020 objectives, this paper
proposes a blended pedagogical framework integrating
ancient mentorship models with modern institutional
structures (Kaushik et al., 2025).

5.1 Mentorship Clusters

Inspired by the Guru—Shishya Parampara, higher
education  institutions can establish  structured
mentorship clusters. Each faculty mentor would guide a
small cohort of students, facilitating academic planning,
ethical reflection, and career guidance (Nabi et al.,
2024). Such sustained engagement fosters belongingness
and holistic support.

5.2 Interdisciplinary Project-Based Learning
Project-based and community-engaged learning enables
students to apply theoretical knowledge to societal
challenges (Leidig & Oakes, 2021). Integrating IKS
perspectives  into  projects—such as  sustainable
agriculture informed by traditional practices—enhances
contextual relevance.

5.3 Portfolio-Based Assessment

Reflective portfolios document intellectual growth, skill
acquisition, and ethical engagement (Baartman &
Quinlan, 2023). This approach aligns with holistic
evaluation models and reduces overdependence on high-
stakes examinations.

5.4 Dialogical and Reflective Pedagogy

Structured dialogues, debates, and reflective writing
exercises encourage critical self-examination (Clark,
2023). When combined with digital tools, these practices
integrate  traditional  dialogical
contemporary technologies.

learning  with

This framework balances intellectual competence,
technological literacy, ethical awareness, and cultural
rootedness.

6. Implementation Strategies

Effective implementation requires systematic planning.
Faculty development programs must equip educators
with skills to integrate IKS meaningfully (Ramanbhai&
Patel, 2025).

interdisciplinary coherence while maintaining academic

Curriculum redesign should ensure
rigor.

Institutional autonomy, as envisioned in NEP-2020,
enables contextual innovation (Aithal & Aithal, 2020).
Expanding digital infrastructure is essential for equitable
access, particularly in rural and underserved regions
(Beerannavar&Pancrasius, 2024).

Research funding for interdisciplinary IKS scholarship
will strengthen academic legitimacy and encourage
evidence-based refinement (Kumar, 2024). Phased

implementation with regulatory support ensures smooth
transition.

7. Challenges and Policy Implications

Scalability of mentorship models poses practical
challenges. Large student populations may strain
personalized guidance systems. Faculty preparedness
and resistance to curricular change require sustained
professional development initiatives.

Ensuring academic rigor in IKS integration is critical.
Superficial inclusion risks tokenism. Policymakers must
establish quality assurance mechanisms and research
validation processes (Sehrawat, 2025).

Balancing globalization with
demands nuanced engagement. Integration must
enhance, rather than isolate, Indian education within
global academic networks. Continuous monitoring and

cultural rootedness

impact assessment will be essential to evaluate
effectiveness (Ashokkumar et al., 2024).

8. Conclusion

NEP-2020 provides a historic opportunity to harmonize
tradition and modernity within India’s educational
landscape. By synthesizing Gurukul pedagogy’s ethical
and holistic foundations with modern pedagogy’s
scientific rigor and technological strengths, India can
cultivate learners who are intellectually competent,
ethically grounded, culturally aware, and globally
competitive.

The proposed integrated framework addresses
contemporary educational
ethical
coherence, and encouraging reflective inquiry. Such an

approach embodies the essence of holistic education—

challenges by restoring

orientation,  promoting interdisciplinary

balancing knowledge, skill, character, and social
responsibility.

If implemented thoughtfully, this model can serve not
only as a national reform strategy but also as a globally
relevant paradigm for educational transformation in the
twenty-first century.
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