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Abstract

This paper focuses on the Art Integrated pedagogical approach in English teaching. This study proposes an integration
process of activities in English teaching through Storytelling, Theatre and Drama, Puppetry, Music and Dance, focusing
on their objectives, process and advantages in school education. Art-integrated pedagogy in English was examined using
a qualitative research approach to explore the role of pedagogical practices in English. The goal is to provide a critical
review of current literature and theoretical advancements in Art-Integrated pedagogy in English teaching. The primary
sources are guidelines provided on Art Integrated Learning. Scholarly articles are secondary sources that provide a
critical viewpoint on this study. The integration of Storytelling helps learners to acquire vocabulary, pronunciation, active
listening, creativity, engagement, and sentence structure in a fascinating environment. Theatre and drama activities
develop learners' confidence and collaboration. Puppetry fosters imagination, collaborative learning, and language
instruction. Music and Dance improve communication skills, gain self-assurance, and foster creative learning. It
enhances linguistic skills and nurtures the children's capabilities. When students hear a grammatical structure in a
song, see the lyrics, and perform a movement to represent it kinaesthetically, they are building multiple mental
representations of the knowledge.

Keywords: Art Integration, Storytelling, Theatre and Drama, Puppetry, Music and Dance.
I. INTRODUCTION

Art is the collection of imagination, human skills, and expressions that convey emotions and ideas in tangible or
performative works. It covers a wide range of activities, including drawing, dance, music, theatre, sculpture, storytelling,
puppetry, drama, and printing. The picture that takes shape in the cognition is called art. A piece of art can only originate
from within a human being (Munch, 1907).

Art is a powerful medium to develop vocabulary, grammar, and narrative skills in a contextually meaningful way. Art
takes many forms to support learners and teachers in teaching and learning, such as puppetry, drawings, drama, music,
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storytelling, acting, and dance. Creative activities such as storytelling, theatre, drama, music, puppetry, and dance that
seamlessly blend language objectives with artistic expression. Storytelling is a traditional teaching method that narrates
the Panchatantra and religious stories to strengthen cultural aspects.

Additionally, Gardner's Theory of Multiple Intelligences (1983), which highlights the diversity of the mind, is respected
by this method. The conventional textbook farm only produces linguistic and logical-mathematical crops. Arts-based
learning promotes the whole landscape by fostering spatial, kinaesthetic, interpersonal, and intrapersonal intellect. It
will develop into a resilient environment in which instructors and learners are mutually empowered to learn, resulting
in a self-sustaining cycle of imagination and assurance, art forms and art activities. The Social Cultural Theory of
Vygotsky (1978) posits that learning is a social activity of co-construction rather than a lone act of consumption. This
has a natural habitat in art, a collaborative setting where learners bargain for meaning, share resources, and organically
support one another's development, turning language learning into a genuine byproduct of interaction.

A. Research objective

The study's primary goal was to identify and recommend practical instructional methods, implications, and tactics for
integrating Art Integrated activities using chosen art forms into the teaching of English courses. The following research
objective guided the study.

o To explore and suggest effective pedagogical approaches and strategies for implementing art-integrated
activities in English teaching through storytelling, theatre & drama, puppetry, and music & dance art forms.
II. METHODOLOGY

Art Integrated pedagogy in the English subject was examined in this study using a qualitative research approach, and
explored the role of pedagogical practices in English. The primary sources are guidelines provided by the NCERT 2019
on Art Integrated learning, and its documents were used in this study. The goal was to provide a critical review of current
literature and theoretical advancements in art-integrated pedagogy in English language instruction, with a focus on four
chosen art forms: Storytelling, Theatre and Drama, Puppetry, and Music and Dance.

This paper has selected previous studies using purposeful sampling to ensure that they were pertinent to topics like
creative learning, aesthetic education, English pedagogy, and art integration. Searches in academic databases like
ResearchGate, ERIC, and Google Scholar were used to gather data. Words such as storytelling in English instruction,
puppetry in classrooms, drama and theatre, art integration in education, art-based pedagogy, and music and dance in
language acquisition were employed. In English instruction, the design enabled a thorough investigation of how these
art forms improve linguistic development, creativity, and teaching-learning techniques.

III. THEORETICAL BACKGROUND

Art has three main dimensions, including visual arts, literary arts, and performing arts, as illustrated in Fig. 1.
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Fig. 1: Dimensions of Art

Fig. 1: Dimensions of Art
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Art forms have contained various activities, such as the visual arts, which contain five art activities; the literary arts,
which have three activities; and the performing arts, which also have three activities, as described in Fig. 2.

Art forms encompass various activities, including the visual arts, which comprise five art activities, the literary arts,
which have three activities, and the performing arts, which also have three activities, as described in the figure. 2.
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Fig. 2: Components of different dimensions of Art Forms
Fig. 2: Components of different dimensions of Art Forms

Gandhi's Sewagram Ashram, using the Nai Talim method, integrates the educational principles of Mahatma Gandhi and
Rabindranath Tagore, asserting that creativity and manual labour are intrinsically linked to learning. The approach is
experiential and observational, relying on classroom methods, learner-art experiments, and thoughtful reflection.
Learners from ashram and rural schools, where natural creativity was fostered through crafts, painting, and self-
expression, are included in the sample (Prasad, 1958).

The classroom teaching-learning process integrates many art forms, such as dance, drama, music, puppetry, and more,
to create a fun environment where learners are engaged and retain what they learn, meaning that it is enduring and
transformative, allowing them to use it in the real world (Agarwal & Verma, 2023). According to Patel & Kumar (2021),
learners largely copied the notes from the blackboards. He selected 50 state board schools of Rajasthan and Karnataka.
He found that 85% of schools deliver the lecture method, which is entirely based on teachers reading from books.

The lecture method is a teacher-centric approach that focuses on transferring information, concepts, and principles. The
lecture method continues to be the cornerstone of pedagogy within a significant portion of the Indian schooling system,
particularly in state-affiliated boards. Learners only listen to and write them. NEP 2020 also critiques the rote learning
and lecture method. In this present paper, four activities are integrated into English pedagogy, which are storytelling,
theatre and drama, puppetry, and music and dance.

A. Creative Art Forms used in Pedagogy

Teaching method integrated intellectual, physical, and ethical development by weaving academic subjects encompassing
the core Vedas, auxiliary linguistic sciences (Vedangas), applied arts (Upavedas), and philosophy with daily duties and
service (seva), aiming to cultivate not just scholarly knowledge but also discipline, character, and a profound sense of
duty within each learner (Altekar, 1944).

The Art Integration program must include an art specialist and an art teacher who always construct and make
understandable to the teachers. Art Integration with the ELA (English Language Arts) content project allows
improvement and increases the skills and awareness of teachers and learners (Sanders, 2020).

The main problem seems to be a lack of time, and the others are a lack of training and funding. The resources were not
available on the value of art in the classroom, making teachers aware of the benefits of Art Integration, connections
between different subjects, developing understanding in the curriculum, using strengths, expanding creativity, and
improving the development. Art Integration helped in many subjects with inconceivable results, such as shapes, sizes,
angles, and designs can be added in geometry subjects, skits, and slide-shows can be added in social studies, and
scrapbooks can be added in the literature part, or music can be added in a poem or speeches (Ross, 2008).
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Iv. CONCEPTUAL FRAMEWORK

When art is adapted in English subject teaching, it is termed Art Integrated Pedagogy in English (Fig. 3). In English
pedagogy, storytelling, theatre & drama, puppetry, and music & dance activities are integrated. These all engage,
motivate, and develop the self-confidence, creativity and critical thinking of learners.
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Pedagogy
in English

Pedagogy

Fig. 3: Art Integrated Pedagogy in English
Fig. 3: Art Integrated Pedagogy in English

The following activities describe the benefits of it and its role in learning. By concentrating on a small number of art
modalities, the researcher ensures sufficient depth in review and comparison while covering a representative breadth of
art language intersections such as verbal storytelling, visual puppetry, dramatic theatre, movement dance/music. From
the standpoint of pedagogical alignment, these art forms support new frameworks like the arts-integrated pedagogy
supported by Indian educational policy (e.g., the Art Integrated Learning through NCERT guidelines 2019), which
specifically identifies drama, puppetry, music, and dance as instruments for holistic learning.

Storytelling enhances vocabulary learning, public speaking confidence, and learner motivation in various EFL (English
as a foreign language) settings (Satriani, 2019; Mulawarman et al., 2023). Storytelling is a vital and beneficial component
that allows learners to absorb positive values, learn from negative examples, and enhance their cognitive, emotional, and
psychomotor development, in addition to enjoying fictitious stories. It's improving attention, memory, language
proficiency, reading enjoyment, critical thinking, and emotional connection (Farantika, 2022).

The significance of teachers' proficiency in oral storytelling as a role model for fostering pupils' speaking and listening
abilities in primary schools. Teachers must establish learning environments that foster active oral practice since
youngsters need a lot of exposure to excellent listening to acquire spoken language. Better teacher and learner attitudes
about storytelling, the development of a storytelling culture, improved oral storytelling abilities, and a greater
understanding of important traditional oral stories that are still not covered in official educational settings (Rokhmawan
et. al., 2022).

Theatre and drama are factors in the overall development of communication skills; they encourage experiential
language practice, role-playing, and social interaction (Zakopoulos et. al. 2023).

Visual arts, music, and movement can help learners communicate, express their emotions, and develop their social and
cognitive abilities in ways that traditional teaching methods often cannot. Art and drama should be completely integrated
into special education programs, with the help of trained teachers, therapeutic teamwork, and a curriculum centred on
the learner (Kumar & Lal, 2025). Performing arts foster emotional expression, social development, and a greater desire
to learn. However, the majority of elementary teachers lack the expertise and self-assurance to teach theatre, resulting
in inconsistent or limited implementation. (Crowe, 2024).

Applied theatre and drama develop professional skills, proficiency in education, creativity, and motivation, which can
lead to new educational practices and advance the established educational practices (Bragby, 2019). The collaboration,
creativity, language speaking skills, learning skills, collaboration in groups, critical abilities, and communication skills
develop with the theatre art and storytelling (Abramson, 2017). The theatre and performance in education improve

© 2026, IJSREM | https://ijsrem.com DOI: 10.55041/IJSREM67442 | Page 4



https://ijsrem.com/

A"I ‘33&
‘J‘IJSREM-"

ey International Journal of Scientific Research in Engineering and Management (IJSREM)
fa) Volume: 10 Issue: 09 | Sep - 2026 SJIF Rating: 8.659 ISSN: 2582-3930

learners' creativity, critical thinking, empathy, and social consciousness. It also demonstrates that performance-based
education fosters self-assurance, teamwork, and participation in actual challenges (Nicholson, 2011). Through
cooperative embodied activity theatre in the classroom, it enhances self-assurance, interpersonal skills, empathy,
and intercultural awareness. It also fosters a sense of community, inclusion, and personal empowerment, which
enhances the learning experience and makes it more socially conscious (Etmanski, 2007).

Puppetry is an interactive medium that stimulates pupils visually and physically and has been demonstrated to have
quantifiable impacts on learners' speaking ability and enthusiasm in EFL environments (Bayu et al., 2019). Puppet
theatre provides excellent chances for creative expression, emotional expression, and cultural education. It allows
learners to improve their critical thinking, language, and communication abilities, as well as interact effectively in a
variety of educational settings. The widespread use of puppet theatre in schools and community programs to promote
holistic, inclusive, and creative education (Madaminov, 2025).

Puppet-performed theatre is a helpful educational tool that improves symbolic play, communication, social skills, and
creative expression, going above traditional teaching strategies in meeting learners' curricular and developmental
requirements. With puppets, learners can express their feelings, investigate their knowledge of the outside world, and
participate in education with greater assurance and creativity. They also enable teachers to understand learners' emotions
and difficulties more effectively, which improves the learning environment and makes it more encouraging. Therefore,
the study proposes incorporating puppet theatre into early childhood curricula, especially in kindergarten and elementary
school (Idogho, 2022).

Puppetry turns learners from passive listeners into engaged creators, promotes critical thinking, collaboration, and
communication. To improve pupils' expression and comprehension across all subject areas, the activities strongly
integrate such arts-based techniques into regular classroom instruction (Fontichiaro, 2007).

Music and dance foster young learners' creativity, self-expression, and holistic development, as they provide distinctive
cognitive, social, emotional, and motor advantages that traditional language-based approaches cannot. Educators must
intentionally incorporate these art forms into early education because they all offer unique developmental benefits in the
visual arts, drama, music, and dance. Enhancing arts-based teaching strategies will improve learners' creative learning
opportunities in a variety of educational environments (Ho et al., 2025).

Performing arts foster emotional expression, social development, and a greater desire to learn. However, the majority of
elementary teachers lack the expertise and self-assurance to teach dance, theatre, and music, resulting in inconsistent or
limited implementation. (Crowe, 2024). Language in semantic processing and grammar, including syntactical
components and phonological awareness, may be influenced by rhythmic and melodic musical qualities. (Pino et al.,
2023). In English pedagogical approaches few art forms are often used: storytelling, painting, collage, puppetry, music,
dance, drama, and theatre. Performing arts such as drama, puppetry, dance, and music create joyful learning spaces that
make learners active participants rather than passive listeners (Agarwal & Verma, 2023, p. 62).

Integration of these art forms in language classrooms enhances imagination, emotional expression, and communication
skills, contributing to holistic language development (Agarwal & Verma, 2023, p. 63). Theatre and puppetry activities
stimulate linguistic interaction and confidence, while dance and music strengthen rhythm, pronunciation, and memory
in language learning (Agarwal & Verma, 2023, p. 64). Art Integrated Learning not only promotes retention of concepts
but also nurtures creativity and critical thinking through experiential engagement (Agarwal & Verma, 2023, p. 65). The
choice of storytelling, puppetry, theatre and drama, dance and music as the four primary activities is intentional and
justifiable in the context of incorporating the arts into English language instruction. In accordance with the multimodal
aspect of language learning (Agarwal & Verma, 2023), these four modalities collectively cover verbal, visual,
kinaesthetic, and auditory modes of engagement.

In conclusion, the choice of storytelling, puppetry, theatre & drama, and music & dance is supported by strong empirical
evidence, language research, multimodal interaction, operational manageability within the scope, and policy relevance
in arts-integrated pedagogy. These art forms are closely related to the development of essential English skills- listening,
speaking, reading, and writing- while also boosting creativity, motivation, and emotional expression.
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V. ACTIONS IN ENGLISH TEACHING

In alignment with the National Education Policy (NEP) 2020, the integration of literary, visual, and performing arts
presents a robust strategy to enhance learning and counter rote memorisation. This is operationalised through targeted
activities such as storytelling and puppetry to develop narrative skills, theatre and drama to build spoken fluency, and
music and dance to reinforce linguistic rhythm and structure, ensuring each artistic endeavour serves a specific language-
learning objective.

The following activities describe the process to be performed for English subject teaching with integration of art for
storytelling, theatre and drama, puppetry, music and dance.

A. Activity 1: Storytelling

Objective: The storytelling activity will enhance narrative sequencing, knowledge of tense, foster imagination,
emotional bond between learners and the language and strengthen vocabulary through actions and emotions. By listening
to or telling stories, learners acquire vocabulary, pronunciation, and sentence structure in a fascinating environment.

Process: The following steps will support the integration of storytelling in English pedagogy:

Step 1: Firstly, the teacher will inform the learners about the activity and objectives.

Step 2: Then the teacher will select a story or chapter from the curriculum to teach their class.

Step 3: The chapter will be divided into small segments, and the teacher will narrate the story segmentally.

Step 4: The Teacher will make groups of a minimum of learners (Three or more), and they work in groups to plan and
prepare a creative work with images, crafts, posters, or models, to communicate the explained story.

Step 5: The group members will discuss, take the final decision with the help of all group members and practice the
collaborative work together.

Step 6: After completing preparation for a fixed duration, each group will explain the story with their displayed work in
front of the other groups and the teacher.

Step 7: After the presentation, the other groups will discuss doubts and creative questions from the presenter group,
which necessitate conversation in English.

Step 8: The teacher has to provide suggestions for improvement and appreciate the group efforts.

By using storytelling, learners can improve their interest, imagination, participation, teamwork, and acquire the ability
to use their voice, facial expressions, and body motions. Because it fosters the organic development of language and
communication abilities, storytelling is an important tool in English education. Teachers and learners will both actively
participate in the storytelling. They select the members for groups. They will listen and understand the summary. .

Storytelling develops the learners’ interest, creativity, engagement, and collaboration. Digital storytelling helped spread
awareness about digital tools, multimedia applications, and the importance of digital upgradation. The integration of
digital storytelling enhances active listening, creativity, engagement, linguistic skills, and collaboration. It fulfils the
diverse needs, but the challenge for the teachers is to select the appropriate chapter and methods. (Harashchuk, 2025)

Storytelling works as a bridge in the pathway of language learning. It affects the middle school learners' long-term
motivation, socio-emotional behaviour, and memory (Benabbes & Taleb, 2024). Learners can develop their confidence,
communication skills, and ability to explain concepts to their peers. As a matter of fact, a learner wanted to withdraw
from school, but she stayed, did all the activities, completed them beautifully, and selected her career as a graphic
designer. Art Integration can increase the achievement, activeness, engagement, and willingness of bi/multilingual high
school learners. Al can expand the creativity, engagement, interest, motivation, learning skills, and learning outcomes
of learners (Aghasafari et al., 2021).

The visual arts were added in maths, so the visual arts and many more forms of art can be integrated into other subjects,
too. It can develop creativity and improve knowledge (Brezovnik, 2015). Language can be effectively taught through
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storytelling for adult language learners. They learned and understood the uses and framed plots, dialogues, sentences,
created characters, and are ready to take any character and write their perception of that character. Teachers can use this
most effective teaching method with the learners in the classroom (Atta-Alla, 2012).

Storytelling gives meaningful integration ideas and develops cognitive, linguistic, and emotive skills. Learners enjoy
storytelling and engage in the class (Pennington, 2009). It fosters the growth of multimodal literacy by giving learners
many opportunities to comprehend the world and communicate their thoughts via a variety of media, including language,
pictures, sound, movement, and digital media. Through the promotion of both immediate and long-term cognitive, social,
emotional, and linguistic development, storytelling fosters creativity, imagination, and narrative thinking. It also
encourages learners to be more actively involved and engaged in their learning, promotes experiences that are culturally
and socially relevant, and aids in the development of their identity. In addition, storytelling fosters collaboration and
communication, enabling youngsters to connect, share ideas, and form relationships with others (Du, 2021).

The collaboration, creativity, language speaking skills, learning skills, collaboration in groups, critical abilities, and
communication skills develop with storytelling (Abramson, 2017). Additionally, it teaches learners how to confidently
and fluently communicate their own experiences in English.

B. Activity 2: Theatre and drama

Language Objective: The learners will improve and advance their vocabulary, descriptive language, narration, dialogue
formation, asking, and answering questions. In English classrooms, the dramatisation of tales, poetry, or conversations
transforms passive learners into active participants, making learning interactive, memorable, and pleasurable.

Process: The following steps will make the integration of the ‘theatre and drama’ activity fruitful and familiar in English
pedagogy.

Step 1: The Teacher will select a chapter from the syllabus and narrate the complete summary of that.

Step 2: The Teacher will select learners for specific characters and instruct them how to adapt the character naturally
with their specific qualities.

Step 3: Learners will read, understand and relate their characters with themselves. The participants will practice the
selected character.

Step 4: They will integrate the theatre and drama activities into their overall practice to perform their role.

Step 5: After practice, learners will perform their roles, deliver the dialogues, one by one or together, depending on the
needs of the chapter.

Step 6: They will deliver the dialogues with emotions and their facial expressions.

Step 7: The chapter will be narrated by the learners through their performance. It can play according to scenes or parts.
Step 8: Teachers and their peers will ask and discuss their doubts with the participants.

Step 9: The teacher will provide suggestions for improvement and appreciate the participants' efforts.

Through expression, role-playing, and collaboration, drama and theatre activities offer an experiential forum for
acquiring English. By performing scenarios, learners get the chance to practice their language skills in real-world
settings, which enhances their fluency, pronunciation, and intonation. Additionally, taking on various roles and
viewpoints in drama helps learners develop empathy and teamwork. The theatre and drama activity enhances the
language skills, self-esteem, teamwork, and self-assurance are all enhanced through drama.

Female learners are more efficient in emotional and communication skills, and male learners in originality and creativity
(Hu & Shu, 2025). Drama education should be integrated into the main curriculum at all levels (Zakopoulos et. al.,
2023). Drama improves self-confidence, teamwork, and self-esteem. An act is a strong tool to engage the learners.
(Islam, 2023). Drama and theatre activities develop engagement in the classroom for every learnerhood stage to the
secondary stage (Sanchez & Athanases, 2022).
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The character lowers the affective filter, allowing shy learners to speak in character. It physically embodies vocabulary.
This process helps to understand the situation well and relate to actors and viewers. Hardiman et al. (2014) describe in
their research findings that a few forceful ways to incorporate art in daily quotes, current events, thoughts, songs, dance,
and drama to enhance the Art Integration. Breakfast with the Arts (BWTA) provided learners with opportunities to dance,
act, and sing at break time. If multiple ways of teaching-learning methods are introduced in the classroom, then learners
can meet their needs and develop their self-confidence and skills (Ingraham & Nuttall, 2016). The Art Integrated method
serves as an alternative teaching method for struggling and at-risk learners in academics (Hardiman et al., 2014).

The positive impact of Art Integration forms, such as visual arts, music, dance, and drama, with core curriculum subjects
such as mathematics, science, social science, and language. Art Integration is a much-needed method to improve
objectives and concepts for intellectual development. Learning with the art-based curriculum and environment
influenced the cognitive growth. It develops cognitive development, growth and intelligence. (Baker, 2013)

C. Activity 3: Puppetry

Language Objective: The Puppetry activity enhances the skill of dialogue formation, utilisation of tense, motor skills,
speaking, listening skills, cognitive development, and critical thinking in the learners.

Process: The following steps will make the integration process of the puppetry activity smoother and more creative.
Step 1: The Teacher will select a chapter from the syllabus to integrate the puppetry activity.

Step 2: The chapter will be summarised by the teacher and discussed in the same way as the theatre activity.

Step 3: The Teacher will select the learners for the group. It can be more than three participants, based on the class size.
Step 4: Learners will understand the content, culture, look, nature, and role of their selected puppet character.

Step 5: They will develop the puppets with the help of teachers and peers; the number of puppets is based on the number
of characters in the chapters.

Step 6: Learners will perform with their prepared puppets, their movements. The learners can give their own voice with
movements, or another learner can narrate the story with the dialogue.

Step 7: After the presentation, the discussion will be between the participants, peers and the teacher.
Step 8: The teacher will introduce their capabilities, mistakes, strengths, etc., with suggestions for improvement.

It’s a dynamic tool for language development. Combining creativity, storytelling, and visual learning, puppetry is a
useful teaching method for English instruction. Learners learn conversational English, pronunciation, and dialogue
delivery in a relaxed and enjoyable setting by making and using puppets. Particularly among younger learners, puppets
grab attention and make it simpler to teach complex ideas or words. In addition to fostering teamwork, imagination, and
self-expression in English instruction, puppetry also improves speaking and listening abilities.

The integration of puppetry into language arts instruction is supported by educational research. A comprehensive meta-
analysis (Lee et al. 2015) found that drama-based pedagogies, including puppetry, significantly improve learners' oral
communication, comprehension of narratives, and writing achievement. By embodying characters and negotiating
scripts, learners engage in deep processing of language and narrative structure that surpasses passive reading exercises.

According to Prasad (1958), the key findings are that conventional book-centred and exam-focused education stifles
creativity, pleasure, and uniqueness, while art-centred education encourages self-expression, observation, discipline, and
social sensitivity. Prasad focuses on the teacher's role as a facilitator, not an instructor, and highlights the stages of learner
art development, which range from scribbling to realistic and symbolic expression. He contends that the integration of
fine and applied arts breaks down societal barriers between physical and mental work, fostering equality and respect for
labour. Fundamentally, Art promotes a revolutionary concept of education in which learning via art becomes a spiritual,
cultural, and creative process, fostering people who can live in peace with themselves and their community.

Puppets function as symbolic and communicative intermediaries, allowing learners to express their feelings, examine
conflicts, and display their perception of the world. Through promoting creativity, social engagement, and emotional

© 2026, IJSREM | https://ijsrem.com DOI: 10.55041/IJSREM67442 | Page 8



https://ijsrem.com/

A"I “?ARQ
‘;‘IJSREM'»'

ey International Journal of Scientific Research in Engineering and Management (IJSREM)
fa) Volume: 10 Issue: 09 | Sep - 2026 SJIF Rating: 8.659 ISSN: 2582-3930

growth, puppetry helps educators better comprehend learners' ideas and emotions while also making learning more
interesting and productive. It’s a learner-centred learning, and it confirms that they improve curricular achievement,
notably in kindergarten and elementary school (Agofure, 2017).

Kroger & Nupponen (2019) look at the instructional possibilities of puppets. The goal was to combine research on the
advantages and potential of puppets in official schooling. Studies covering quantitative and qualitative research from
different nations and educational levels, from preschool to secondary, were included in the sample. The review
discovered that puppets have five primary instructional applications:

1.Fostering communication,

ii.Promoting a positive classroom atmosphere,
iii.Stimulating creativity,
iv.Encouraging cooperation and social integration, and
v.Shifting perspectives.

According to the findings, pupils are more engaged, motivated, communicative, and emotionally stable when using
puppets. It fosters imagination and collaborative learning, especially in the areas of language instruction, science, and
the arts. Puppets change classrooms into more creative, interactive, and compassionate learning environments, fostering
social and emotional development in addition to academic advancement. As a holistic, efficient teaching strategy, it
suggests integrating puppetry into classroom practices and instructor training programs.

D. Activity 4: Music and dance

Language Objective: The Music and dance activity advances the vocabulary, grammar, mood and tone setting,
movements, linguistic, affective, and cognitive domains. Drama, music, movement, puppetry, and narrative activities
highlight engaging, practical learning experiences that foster social interaction, language development, and emotional
development. It pushes teachers to integrate them as a core component of early childhood and elementary classroom
teaching. By combining these art forms, learners can improve their communication skills, gain self-assurance, and foster
their creativity in ways that are not possible with conventional approaches (Brady & Gleason, 1994)

Process: The following process of integrating the ‘Music and dance’ activity makes learning joyful and creative. Musical
pursuits like rhymes, chants, or lyrical practice enhance speaking and listening proficiency while promoting cultural
awareness.

Step 1: The teacher will select a chapter that is suitable for the ‘music and dance’ act.

Step 2: The Teacher will explain the chapter and instruct them on how they integrate the music and dance in the selected
chapter.

Step 3: The teacher will distribute the part, scene, or lines to the learners to prepare creative lines as a poem on that or
prepare a dance on the selected chapter.

Step 4: The learners will understand and analyse the chapter deeply, and select the music or dance on the selected part
of the chapter.

Step 5: They will develop lyrics as poetry, add tones, new vocabulary, a sound base, or prepare their dance or poetic
work in rhythm.

Step 6: The group will perform based on theme, mood, music, and lyrics. The discussion will start with the teacher and
the peers after their performance.

Step 7: The teacher will suggest the improvement, introduce them to their skills, their shortcomings, and appreciate
them with positive and fruitful suggestions.

By incorporating music and dance into English instruction, learners gain rhythm, vitality, and emotional connection in
the classroom. Teachers foster a lively and inclusive environment by combining rhythm and language, which helps
learners connect English with creativity and pleasure. Music and song help with phonological awareness, while dance
connects language meaning with movement (Vic.gov.au, Performing Arts Toolkit).
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The Cognitive Theory of Multimedia Learning argues that people learn more deeply from words and pictures than from
words alone. When learners hear a grammatical structure in a song, see the lyrics, and perform a movement to represent
it, they are building multiple mental representations of the knowledge. (Mayer, 2009). According to research, engaging
in performing arts like dance, puppetry, music, and drama helps learners develop the critical skills for second/foreign
language learning, such as speaking, listening, expressing themselves through movement, and connecting emotionally.
The Victorian Curriculum toolkit, for instance, states that learners use their bodies, gestures, movement, voice, and
language to investigate meaning, and that music, dance, and drama are strongly linked to language as a result (Victorian
Curriculum & Assessment Authority, 2023).

Every activity chosen has shown evidence of positive effects in the English classroom and provides interdependent
opportunities in multiple subjects. Teachers can integrate the innovation method into innovative practices (Lovemore et
al., 2021). Language teachers can integrate art into their subjects to make it easier to understand the process visually. Art
can also develop the instructor, monitor, and in-charge skills in learners during learning. ‘English through the arts’
provides the chance to engage the learners (Chi, 2017). The Art Integrated method serves as an alternative teaching
method for struggling and at-risk learners in academics (Hardiman et al., 2014).

There are four activities that have been added, such as storytelling, theatre &drama, puppetry, and music & dance. The
activities are explained, along with their specific objectives, related research works, and benefits, as well as future
recommendations, in detail in Table 1.
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TABLE 1: SUMMARY TABLE FOR OBJECTIVES, BENEFITS AND SUGGESTIONS FOR THE ACTIVITIES STORYTELLING, THEATRE & DRAMA,

PUPPETRY, AND MUSIC & DANCE

Table 1: Summary table

S. No. | Activity Objectives Author & Year Benefits

1 Storytelling Narrative sequencing, knowledge of | Harashchuk, 2025; Mulawarman et al., 2023; | Improve and enhance vocabulary
tense, vocabulary by actions and | Farantika, 2022; Rokhnawan et al.,2022; Du, | knowledge, grammar, phonetic
emotions. 2021; Aghasafari et al., 2021; Satriani, 2019; | observations, interest, creativity,

Abramson, 2017; Brezovnik, 2015; Atta-Alla, | engagement, and collaboration

2012; etc.
2 Theatre and | Adjective vocabulary, descriptive | Hu & Shu, 2025; Kumar & Lal, 2025; Crowe, | Alternative  teaching method for
Drama language, asking questions and | 2024; Ingraham & Nuttall, 2016; Zakopoulos, | struggling and at-risk learners in
answering questions. et. al., 2023; Islam, 2023; Bragby, 2019; | academics, the positive impact of Al
Hardiman et al., 2014; Baker, 2013; | forms, such as visual arts, music, dance,
Nicholson, 2011; Etmanski, 2007; etc. and drama, with core curriculum
subjects.

3 Puppetry Dialogue formation, tense, motor | Madaminvov, 2025; Idogho, 2022; Kroger, T., | Improve learners' oral communication,
skills, speaking, listening skills, | & Nupponen, A. M. 2019; Bayu et al., 2019; | comprehension, narratives, and writing.
cognitive development, and critical | Agofure,2017; Lee et al., 2015; Fontichiar, | Embodying characters and negotiating
thinking 2007; etc. scripts, engage in deep processing of

language and narrative structure

4 Music & Dance | Vocabulary, grammar, mood and | Crowe, 2024; Pino et al., 2023; Victorian | Develop creativity, cognitive abilities,
tone balance skills, movements, | Curriculum & Assessment Authority, 2023; | intelligence, growth, curiosity, and the
linguistic, affective, and cognitive | Lovemore et al., 2021; Chi, 2017; Hardiman | ability to express themselves.
domains et al., 2014; Mayer, 2009; etc.
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VI. EDUCATIONAL IMPLICATIONS

Art Integration is a much-needed method to improve objectives and concepts for intellectual development. Arts
integration plays an important role in understanding the concept and content of science (Mark et al., 2020). Collaborative
teaching approaches that include English and art instructors can promote experiential and dialogic learning, help learners
internalise language through visual expression, rhythm, and performance (Kroger & Nupponen, 2019).

Learners will achieve improvement and upgrade their academic growth. Art-based knowledge in the science subject is
necessary to provide (Casey et al., 2018). There was a stronger correlation between multi-arts integration and creativity,
critical thinking, motivation, collaboration, engagement, and maths achievement. Art Integration is more effective in
enhancing long-term memory compared to the conventional method (Hardiman et al., 2017). Empirical and longitudinal
research designs are also recommended for future studies to assess the long-term effects of art-based approaches on
comprehension, communication, and emotional intelligence (Gardner, 1983; Vygotsky, 1978).

VII. ADVANTAGES OF THE ART ACTIVITIES IN ENGLISH LANGUAGE TEACHING

Art activities benefit learners in their learning, develop self-confidence, long-term retention, creativity, holistic
development, an inclusive learning environment, interest, and willingness (Fig. 4).

Advantages
of Arts'
Activities

Fig. 4: Advantages of Art Activities in learning

Inclusive
Learning
Environment

Figure4: Advantages of Art Activities in learning

Drama-based storytelling develops creativity, emotion, empathy, and recognition of skills in the learners. It is a pedagogy
for learners of diverse needs and diverse backgrounds, empowering the emotions and empathetic behaviours (Koc,
2025).

Puppetry can advance the creative skills of pre-school learners. They start to imagine, focus on originality, and develop
their fluency through these performing arts activities (Lenakakis & Partsakoulaki, 2025). Puppetry and storytelling
promote creativity, facial expression, interest, and support the learners' learning (Karaolis 2023). The storytelling activity
with puppets develops self-confidence, language abilities, oral skills, long-term memory and narration skills in learners
because it was prepared by the learners. It promotes the skills of speaking, listening, and making the learners active
participants (Mujahidah et. al., 2021).

Two experiential activities, puppetry and storytelling teaching practices, positively affect the behaviour of pre-school
learners, giving more positive results than storytelling. (Aminimanesh et al. 2019). Some teachers view the arts as
something stored in a museum, and real art can be taught only by art specialists. Art classes or art-integration classes are
often taken to fill the vacant time and to maintain the silence in the classroom. All subject teachers can utilise Art
Integration in their classrooms to enhance learners' willingness, understanding, and active learning (Lalevic, 2013).

Art forms used to convey the ideas, procedures, and expected outcomes include sketches, diagrams, paintings,
photographs, charts, etc. Art teachers are also needed in STEM (Science, technology, engineering and Mathematics)
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with assistance in technology, creativity, aesthetics, reasoning, and awareness. Art demands national and local support,
but science, mathematics, and technology have not been prepared to address the arts. (Bequette & Bequette, 2012).

Art Integration is an effective and alternative way to learn and understand English and mathematics compared to
traditional methods, especially for at-risk learners.

VIIIL. CONCLUSION

Integrating art into the English classroom is a transformative act. It moves learning from a passive, individualistic
struggle with text to an active, communal process of creation and expression. Extracurricular activities like music, dance,
and theatre help fill this void by fostering learners' emotional intelligence, problem-solving skills, and character strength.
Learners may not develop their creativity, emotional intelligence, teamwork abilities, or critical thinking skills without
integration (Podar Education, 2025). By valuing the process as much as the product, we create a classroom where English
is not a subject to be feared but a language to be used to tell stories, to share ideas, and to make meaning. Ultimately,
going beyond the textbook through art is about unlocking the innate creativity of every learner and allowing that
creativity to pave the way to proficiency (Smith, 2023).

Learners understand the other views, perceptions, their situation, and their efforts. A few questions were framed for large
or small group discussion, such as the role of sculpture in daily lives, its uses, purpose, and the benefits for people. Many
artworks have been presented and related to history. Artists were explained beautifully and briefly about all the images
(Kahn, 2017).

Hartle et al. (2015) elaborate in their findings that art has few disciplines, such as visual arts, music, dance, drama, digital
arts, and their integration. Art and other subjects are interconnected, and their teaching-learning is also dependent, which
directly impacts the learning outcome. Art teachers and other subject teachers possess skills as artists, researchers,
designers, advocates, and co-constructors. Art Integration is also a collaborative and collective work (Hartle et al., 2015).

IX. SUGGESTIONS FOR FURTHER RESEARCH

According to Eisner (2002) and Prasad (1958), future research and practice in English language education should
concentrate on systematically integrating art-based instructional methods like storytelling, puppetry, theatre and drama,
and music and dance, as these have shown the potential to improve creativity, engagement, and linguistic competence
among learners. By integrating art-integrated activities as core learning techniques rather than ancillary enrichment
programs, curriculum frameworks should connect aesthetic experiences with linguistic results (NCERT, 2023). Teacher
education programs should give top priority to instruction in art-integrated pedagogy, enabling teachers to create
interdisciplinary courses that foster creative thinking and language fluency (Jain & Yadav, 2021).

The integration of technology and art for online learning activities may be explored (Snyder, 2019). He also suggested
that art integrates enhanced art tools to broaden the scope of art integration in blended and online learning contexts. The
puppetry and storytelling are suitable for the early childhood learners, not for higher education levels (Bognar, 2009).
At the policy level, education boards should mandate art-integrated learning as a pedagogical necessity, backed up by
professional development, instructional resources, and fair evaluation systems, as also suggested in NEP 2020.
Integrating art into English will also foster cultural inclusiveness and contextual learning, making classrooms more
representative of varied identities (Eisner, 2002; NCERT, 2022). As a result, upcoming educational changes should
consider art-integrated pedagogy as a revolutionary method for fostering language, creative, and social skills in English
education, rather than just as a cutting-edge practice.
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